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Abstract 
The paper presents the preliminary results of an investigation experimenting the use of xeroxlore (samples of contemporary 
folklore transmitted by copier machine) as a potential effective teaching material in the acquisition of English as a foreign 
language. We started our study from the main characteristics of such type of discourse: accessibility in the sense that people are 
frequently exposed to items belonging to this category (on the walls of the offices, on the desks, reproduced on plaques, cards, 
certificates, T-shirts etc.), fast way of disseminating the variants and easily recognizable as concerns the type of discourse. The 
study took place during the English Practical Course classes, the participants being 15 Philology students in the second year, who 
were supervised by 2 teachers. 
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1. Introduction 
As part of the dynamic contemporary urban culture, a prolific and lively segment is represented by the so-called 
‘xeroxlor’. Dundes (1991, p. 20) noticed the existence of folklore in the modern urban technological world: ‘…some 
folklore reflects the past, but there is also folklore, ongoing, current, which reflects the present, the culture of today.’ 
The way of transmitting such type of folklore is the photocopier machine, being very common in offices, which 
accounts for other terms used for it, such as: ‘folklore by facsimile’, ‘whitecollar folklore’, ‘folklore of bureaucracy’ 
or ‘office copier folklore’. In some other compilations the terms used were ‘office graffiti’, ‘Kopiffiti’ or 
‘xerographic folklore’.  
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If in the past, the technology used for distributing this type of folklore was the copier machine, nowadays, due to 
the effectiveness of modern communications technology, this is done by means of e-mails, which involves the use of 
computers, this making the transmission of this kind of folklore faster, allowing a higher degree of visibility and a 
large area of exposure to a wide category of audience. 
The way of distributing such folk products assures the speed of dissemination and an easier access to them, which 
makes them very popular nowadays, not only in a formal context (offices, institutions), but also in less formal 
places, such as private spaces: ‘ the popularity of some of the items is attested by their reproduction in mass or 
popular cultural form. One can find plaques, cards, certificates, or bumper stickers in novelty or gift shops which 
feature some of the office copier folklore. This reminds us of the inevitable interplay between folklore and mass 
culture.’ (Dundes, 1991, p. 20). Being samples of expressing the contemporary folkloricity, they inherently contain 
one of the main characteristics of folklore, which their multiple existence: ‘…they manifest «multiple existence», 
one of the principal characteristics of a folklore form. These items exist in multiple versions and in more than one 
time or place – just as folklore does.’ (1995, p. XX). 
Another characteristic is their relative simplicity in form, many items consisting of no more than a sentence, the 
vocabulary being accessible as far as the informal register of the language is concerned. In most cases, they render 
the playful use of the language capturing the reality by means of a specific kind of humor, which, in fact, is a means 
of revealing more serious aspects of life.  
Special mention should be made of the variety of the ways in which they are formulated: ‘the range of materials 
extends from pseudodictionary definitions and in-group argot to long lists of punning one-liners. Many of the 
definitions or one-liners surely antedate the advent of the office copier.’ (Dundes, 1987, p.14). 
Moreover, due to the variety of segments of the surrounding reality that they explore, they have become really 
popular not only in offices, but also in other places. The subjects treated by this type of folklore exceed at present 
the office life, referring to almost every aspect of the universal human condition. No matter where these folk 
products are circulated, their topics aim at people all over the world. Referring to the impact of the American mass 
culture, Dundes pointed out: ‘Virtually all of the major themes and anxieties of contemporary American culture are 
to be found (…). Samples of these themes would include alienation, bureaucracy, dieting, ethnic stereotypes, 
feminism, job security, racism, retirement, sexism, stress, technological change and women’s liberation, among 
others. The picture of American life which emerges from a reading of these materials is a complex one, full of 
anxieties about one’s job, one’s interpersonal relations (including sexual ones), and one’s future.’ (1991, p. 432). 
As practicing teachers, we have thought of ways of improving students’ vocabulary by making use of such 
materials, which, we considered to be more attractive for them, as they have the opportunity to come across real 
samples of colloquial language. Moreover, the students were actively involved in the teaching process, as they were 
encouraged to search for and collect the samples. In addition, we believed that the association between the English 
language practical courses and the type of materials used during the classes would be an advantage as students get 
the chance to come across the informal, spoken language. 
2. Methodology of research 
2.1. Participants in the study 
The participants in the case study were a group of 15 Philology students from The Petroleum-Gas University of 
Ploiesti, Romania, enrolled in the second year specializing in English and French language and literature, as well as 
2 teachers who have taught English Practical Course for more than 5 years. The study had an experimental character 
and took place during the first semester of the academic year within the English Practical Course classes. The 
students’ level of English is upper-intermediate, so we considered that they had enough knowledge to deal with the 
type of discourse involved by xeroxlore. However, even if the students had good knowledge of English grammar 
and standard vocabulary, we noticed that, when confronted with colloquial discourse, they had difficulties in making 
use of their knowledge. This is one of the reasons for choosing ‘unusual’ materials. 
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2.2. Procedure 
The research was divided into three stages. The first stage consisted in making the students aware of the existence 
and peculiarities of such type of texts by bringing into the classroom samples that we collected. During this stage 
students got familiar with certain categories of texts which aimed at improving their vocabulary.  
In the second stage, students had to make their own collections of xeroxlore with topics associated with student 
life using various sources, such as the internet, socializing networks, educational institutions, bars and clubs etc. 
After collecting the samples, they had to classify them into categories, the purpose being that of stimulating their 
abilities in recognizing colloquial vocabulary items and identifying the stylistic devices under which they can be 
expressed.  
These samples were used as class materials and based on them we constructed various tasks meant to make the 
English practical course classes more attractive and effective. The tasks consisted in: error correction exercises 
(starting from the fact that such materials are usually spread by means of the informal language and sometimes they 
contain either spelling errors or grammar errors), multiple choice tasks (aiming to enrich students’ vocabulary), 
matching exercises (meant to exploit the figurative meaning of the words, due to the fact that such materials are 
usually constructed emphasizing the playful dimension of the language), fill in the gaps tasks (to apply students’ 
knowledge in properly comprehending a colloquial English language text) and comment on and explain the meaning 
of the idioms found in some of the materials they collected. 
Within the third stage of our experiment we intended to check the effectiveness of our attempt and in order to do 
that we conceived a test which was administered to the students. The test we used is shown below:  
Correct the mistakes in the following sentences: 
1. We are best friends. Always remember that if you will fall, I will pick you up…after I finish laugh. 
2. Friends are like snowflakes, their beautiful and all different. 
3. I am well aware I’m not everyone’s cup of tea…I’d rather be someone’s shut of tequila anyway… 
4. I have metal feelings in my teeth. My refrigerator magnets keep pulling me into the kitchen. That’s why I 
can’t lose weight! 
5. Would you like a table? 
    No, I came to the restaurant to eat on the grounds. Carpet 5, please. 
6. Wife asks husband: 
    “How many woman have you slept with?’ 
     Husband proudly replies: 
    “Only you, Darling…with all the others I was awake.” 
What are the grammatical categories of the word rush in the following text? 
“You mean that you want me to rush your rush job ahead of the rush job I’m rushing to rush.” 
Match the following characteristics for a businessman to the ones for a businesswoman: 
Comment on the meaning of the words describing characteristics of businesswoman. 
BUSINESSMAN BUSINESSWOMAN 
1 is aggressive A Is a lush 
2 Is good on details B Is mouthy 
3 Follows through  C Is hard 
4 Stands firm D Doesn’t know when to quit 
5 Is a man of the world E Is pushy 
6 Is not afraid to say what he thinks F Is secretive 
7 Exercises authority diligently G Is bitchy 
8 Is close- mouthed H Is picky 
9 Is a stern taskmaster I She is hard to work for 
10 Drinks because of the excessive job pressure J Has been around 
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11 Loses his temper because he is so involved in his job K When she is moody, it must be “her time of the 
month” 
12 When he is depressed (hungover), everyone tiptoes past his 
office 
L Is power-mad 
Fill in the gaps with indefinite pronouns so that the text below has a meaning, taking into account the fact that 
their use emphasizes the playful use of the language. Choose from: everybody, somebody, anybody, and nobody. 
Comment on the role of the indefinite pronouns within the text. 
This is the story of four people 
………………………, ………………………., ………………………., …………………… . 
There was an important job to be done 
And ………………….was sure that …………………would do it. 
…………………….could have done it, but ……………………did it. 
……………………got angry because it was ……………………..job. 
…………………..thought ……………………..would do it 
But …………………….asked. 
It ended up that the job was not done 
And …………………..blamed …………………. 
When actually ………………..asked……………….. . 
Explain the meaning of the phrasal verbs in the following notice: 
“This department requires no physical fitness program. Everyone gets enough exercise jumping to conclusions, 
flying off the handle, running down the boss, knifing friends in the back, dodging responsibility and pushing their 
luck.” 
3. Data Analysis 
The exercises within the test had an increasing difficulty, starting from a simple task for an upper-intermediate 
student and ending with more difficult ones, which were supposed to check not only the vocabulary knowledge of 
the students, but also their capacity of correctly identifying grammar structures.  
Regarding the first task, we should mention that the errors the students had to identify and correct belonged to 
various registers of the language: some of them were grammatical errors, concerning the misuse of the verbal forms 
(see item 1) and the misuse of the nouns (see items 5 and 6). The majority of students (90 %) were able to identify 
the mistakes and to replace them with the correct form. Other items included in the first task were a little bit more 
demanding as they dealt with almost similar forms and the students first of all understand the context in order to 
notice the difference in meaning between the incorrect form and the proper one. Items 3 and 4 (shut/shot, 
feelings/fillings) contain these type of errors and only 40% of the students were capable of identifying them.  
At the level of xeroxlore materials, the artistic creativity is emphasized by using the same item with different 
grammatical categories. Therefore, the second exercise required students to identify the grammatical categories of 
the item ‘rush’ from a morphological point of view. The main difficulty for 80% of the students was given by the 
noun phrase ‘the rush job’ and consisted in the fact that they did not make a clear distinction between the 
grammatical categories, considering ‘rush’ being a noun; in fact, “rush” functions as an adjective in this context, 
being part of the noun phrase.  
For the third task, we chose to exploit the playful use of language, trying to measure the degree of detecting the 
subtleties of the informal register of the language. The characteristics of a businessman were given in standard 
language, while the ones of a businesswoman were provided using colloquial terms, sometimes, even slang words, 
our intention being to determine the way in which students make connections between the proper and the figurative 
meaning of words and expressions. According to the results of the test, 80% of the students managed to successfully 
match the items we provided. Our intention in conceiving the second part of the task (comment the meaning of the 
words and statements in the second column) was to see if the students were able to capture the humorous function of 
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the text. Unfortunately only 20% of the students attempted to explain the meaning of the statements, the others not 
being able to go into their deep structure, this proving their incapacity of going beyond the proper meaning of the 
words and making in depth connections between the two different registers of the language, which, in fact, provided 
the funny dimension of the discourse.  
The task of the fourth exercise was induced by the fact that the meaning of the indefinite pronouns ‘everybody’, 
‘somebody’, ‘anybody’, ‘nobody’ may sometimes lead to confusions because, on the one hand, they are formed 
using the common part ‘body’ , and, on the other hand, the existence of double negation within the same sentence in 
Romanian (for example, a sentence like ‘Nu am văzut pe nimeni.’ is most of times incorrectly translated as ‘I have 
not seen nobody.’, automatically applying the Romanian pattern, instead of ‘I have not seen anybody.’) 
About 80% of the students identified the correct solutions for filling in the gaps, the most frequent error being, 
though, the confusion between ‘anybody’ and ‘somebody’ (in line 6, ‘Everybody thought anybody would do it’ 
instead of ‘Everybody thought somebody would do it.’). Even if it is not considered a common mistake in the use of 
English indefinite pronouns (N.D. Turton, J.B. Heaton, 1996, T.J. Fitikides, 1996), most of the students made this 
confusion, because of the context offered a certain flexibility in choosing the variant ‘any person, it does not matter 
who’ and ‘an unidentified person, not mentioned, not known.’ (http://oald8.oxfordlearnersdictionaries.com/).  
For the second part of the task, the students had to comment on the role of the indefinite pronouns within the text, 
our aim being to make them aware of the subtle differences in meaning of these forms, depending on the context 
they are used in. Only 30% of the students managed to understand that, in fact, there were these subtle differences 
which created the stylistic effect of the text. The purpose of the last task was to activate both grammar and 
vocabulary knowledge of the students. First of all they had to correctly select from the multitude of idioms 
enumerated within the text only the phrasal verbs. After evaluating their findings, we observed that this represented 
a real problem for them, as they could not make the difference between a phrasal verb and an idiom. That is why 
they underlined all the structures made up of more than one word (for example, they wrongly underlined ‘knifing 
friends in the back’, ‘pushing their luck’ or ‘dodging responsibility’), not in keeping in mind the definition of a 
phrasal verb previously given to them, but considering an inappropriate criterion the number of words of the 
structure. Even if they chose both idioms and phrasal verbs, they succeeded in applying their vocabulary acquisition 
in  order  to  provide  the  correct  meaning of  the  existing  phrasal  verbs.  In  fact,  the  students  used  their  inventory  of  
lexis, as defined by Jim Scrivener (2005, p. 226), which refers to our ‘internal debase’ of word and complete ‘ready-
made’ fixed/semi-fixed/typical combination of words than we can recall and use quite quickly without having to 
construct new phrases and sentences word by word from scratch using our knowledge of grammar. 
4. Conclusions 
Evaluating our experiment, conclusions can be drawn from two perspectives: the students’ gain in improving 
their vocabulary knowledge and, implicitly, their attitude towards vocabulary acquisitions activities; the second 
perspective refers to the teachers’ attempt in diversifying the teaching materials used in the classroom. 
As concerns the first perspective, we can state that the students were initially curious and even intrigued by the 
less conventional materials which, even though, familiar to them, they were not perceived by them as a potential 
teaching material to be used for activating various levels of their English. This interest led them to the next stage, 
namely, the individual research work they had to carry out (collecting samples of xeroxlore on their own) in order to 
become more familiar with this type of material. Their research work was not perceived by them as being difficult, 
as they could find them quite easily (simply by searching them on the Internet, for example) and also because 
reading them was quite entertaining. The classification task the students had to fulfill represented an intermediate 
stage to the more difficult task of identifying grammar and vocabulary peculiarities of the material. Moreover, the 
students’ potential availability to relate to such types of materials had been tested one year before on a group of 
Philology Master’s Degree students who had been encouraged to collect on their own (especially from socializing 
internet networks) samples of xeroxlore. They made up portfolios with diverse and interesting variants of such types 
of texts, even trying to put them into different categories. Being enrolled in a higher level of study, there were lots of 
discussions not only focused on the specific channels of transmitting these contemporary folkloric creative forms, 
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but also on the semantic content of the message, the students noticing their representativeness for the nowadays 
communication. 
The main advantage of using such kind of texts consisted in the fact that the students managed to solve tasks 
progressively, starting from the least difficult to more complex ones. Of course, these materials cannot be frequently 
used during the classes (for example in teaching grammar structures), they can be exploited as a way of varying the 
consolidation of students’ vocabulary, our suggestion being to consider them as a kind of intermezzo within the 
more complex teaching sequences in order to relax students and actively involve them in the teaching process. 
Concerning the teachers, even if the materials were more accessible, as most of were provided by the students, 
the effort was greater because they had to be more creative in designing the right tasks based on what the students 
collected. First of all, the teachers had to make a selection of the samples and then to find the right manner in 
exploiting them in an effective didactic way. Regarding the didactic dimension of xeroxlore, we can state that a new 
corpus can be used in designing new tasks aimed at improving students’ communicative skills keeping in mind the 
subtlety of the message conveyed by these materials, which would help learners in communicating, intelligently 
making use of humor, irony, sarcasm etc.  
We have to mention that this was only an experiment and the compatibility with such materials with the teaching 
process  has  to  be  further  tested  during  a  longer  period  of  time  and  with  more  target  groups  taking  part  in  the  
experiment.  
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